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I nthe process of devel oping the Higher Education Reauthorization Act, Congresshas heard from many individua sand
groups concerns about the ability of studentsto transfer credit, and to completetheir educational goalsinatimely
manner. Thecontroversiessurrounding thisissuearelikely toresult in new legidated requirementsof institutionsand
accreditors. TheACCJIC hasreviseditsPolicy on Transfer of Credit (June 2004 first reading). Thisarticleexploressome
of the background to and therationalefor the policy revision.

Complexitiesin Transfer of Credit

All creditisnot dike. Student mobility andingtitutiona diversity in both mission and pedagogy pose significant challenges
for students seeking to move creditsaround American higher education. American higher educationisaloosely coupled
“system” inwhich shared professional valuesand shared accesstofinancia aid are probably thekey unifying elements.
Thereare no agreementsthat span thisloosely coupled system and that easetheway for studentsto move about
throughout it.

Many studentswant or need to transfer credit. Some seek to assemble creditsfrom avariety of institutionsthey attend
while pursuing their degree or certificate. Other studentsseek to transfer creditsand degreerequirementsasthey
completeacourse of study and transfer to an ingtitution that providesahigher degreelevel. Other studentschange
majorsand ingtitutionsin their search for acareer and want to bring aong crediits.

Institutions seek to define their educationa programsin linewith missionand philosophy. Thediversity of ingtitutional
missionsleadsto important nuanced differencesin coursesor credits.

»  Many indtitutionsare designing coursesto do morethan provide content, but to provide specificlearning
experiences, e.g., work based experience, case studies, team work experiences, and community service
experience.

* |Indtitutionsareaso providing programsof study inwhichanumber of coursesaretaken smultaneoudy by a
cohort of students, and the courses are designed to provide interdisciplinary or related |earning experiences.
For example, learning communitiesand adult student cohort programsdotthis.

» |ndtitutionsmay offer contextuaized classesor “ gpplied” academic coursesto support contextualized
learning. For example, acollege program may offer an applied physics classthat emphasizeslearning
through application of principlesof physicsand emphas zes sensory activitiesrather than memorizing theory.



» someingtitutionsoffer credit for experienceor
credit by exam, in order to give students credit
for learning they have already accomplished
and to simply certify what studentshavelearned.

All ingtitutionsdesign curriculumto addresstheir particular
mission and the popul ationsthey serve. Accreditation
imposesa* bottomling” —that postsecondary education
bepostsecondary in content and quality. That require-
ment, however, doesnot set any other parameters— of
breadth of content or pedagogical style; of the degree of
integration of coursesor of theholistic nature of an
ingtitution’seducational programs.

Thediversity of ingtitutions, and thevariety of courses, ap-
proaches to learning and assessment of learning benefit
American higher education by providing choiceand enhancing
development of effective educational practice. However,
diverseinditutionscollectively offering suchavariety of learn-
ing experiencesmay not view individua creditsasreplace-
able, may not regard onekind of learning experienceasthe
true equivalent of another kindin meeting theingtitution’s
defined requirementsfor thedegree. Transfer of creditis
not certain.

Thetensionsaround transfer of credit
Therearebasic differencesin perspective, valuesand needs
between students seeking to transfer creditsand institutions
considering acceptance of transfer credits.

1. Sudents’ perspectives. Studentshave“earned’ the
credits, and want them to be astransportable as
possible. Creditsarelike currency and studentswould
prefer that the currency be of equal valueat al institu-
tionswherethey try to spend the currency. Studentsdo
admit that there are differencesin educational experi-
encesat differentingtitutions. If creditisgoing to be of
different valueat different ingtitutions, sudentswould
likeavery clear description of thosedifferencesand
how to navigate theworld of higher education so that
they know how they may be ableto usetheir creditsin
seekingtotransfer. Many studentschangeinstitutions
out of necessity dueto changesinfamily residence, job,
or other lifecircumstance. They want to achievetheir
educationa goal sefficiently and minimizerepetition of
coursawork.
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2. Receivinginstitution’s perspectives. Institutions
believethat decisionsto accept transfer of credit may
affectingtitutiond integrity or degreeintegrity. Credits
arethebuilding blocksof acertification or academic
award and theingtitution hasto ensure thebuilding
blocksare sound, fitting the qudities (or characteris-
tics) of the education theinstitution promisesto
provide. All creditsarenot dike. Thetransferred
creditshaveto be appropriateto aUniversity’s
educationd design.

Recelving ingtitutionsa sofaceaworkloadissuein
reviewing creditsfor transfer. Wheningtitutions
perceivepotentia student demand onthisprocessas
largeor beyond their ability to afford or managethe
process, they may be more proneto set up easy and
exclusivescreensto limit what transfer of credit they
will consider. Thus, it becomesconvenient for an
institution to use accredited status of the sending
ingtitution asthe screen.

Finaly, most ingtitutionshave set amaximum onthe
number of creditstheinstitution will accept ascounting
for itsown degree— theresidency requirement.

Most will arguethat degreeintegrity requiresthe
ingtitution’sown faculty to provideacertain amount of
thestudents' educationa experiences.

3. Sendinginstitutional perspective(s): Sendinginstitu-
tionswant their studentsto move easily when they seek
totransfer credit. Some sendinginstitutionsseek im-
provement in transfer of credit asameansto compete
for studentsinthe educationd marketplace. Student dif-
ficultiesintransferring credit can affect thereputation,
theenrollment, and thefinancing of sending ingtitutions.
Many sending institutionsperceive barriersto transfer
of credit as“unfair” to students, or asan unfair market
advantage for those institutionsthat refuse to accept
transfer of credit. Within state higher education sys-
tems, publictwo year or technical collegesfind it par-
ticularly vexing when public four-year institutions ap-
pear to resist accepting transfer students. Many nation-
aly accredited ingtitutionsarefrustrated that regionally
accredited ingtitutionsrefuseto accept transfer of credit.



4. Congress perspective: Fundamentally, Congress
isconcerned about students' ability to transport their
creditsand achievether educationa objectiveswith-
out having to repeat classesor creditsunnecessar-
ily; thisispercelved assavingfinancia ad moniesas
well asspeeding students’ progresstoward degrees.
Inherent inthisfocusisabiastoward the currency
view of credits—that creditsareacurrency that a
student should be ableto earn once and then use;
that acoursein higher educationispretty muchthe
samecourseat al higher educationingtitutions.

The Council for Higher Education Accreditation (CHEA)
Goalsfor Reauthorization of the Higher EducationActin-
cluded thefollowing principle: receivingingtitutionsshould
not deny transfer of credit solely based on what organi-
zation accredits the sending institution.

The Role of Accreditors
| think it is possible to determine the proper role of the
accreditorsin hel ping to address the complexity of issues
associated with transfer of credit.

Thereareseveral very important purposesof higher educa-
tion accreditation articulated by CHEA concerning theroles
and purposes of accreditation. Thefirstistheroleof the
accreditorsin providing qudity assurancetothepublic, par-
ticularly to studentsor prospective students. Thesecondis
theroleof accreditation in protecting the valuesof higher
education, including academicfreedom. Thethirdistherole
of accreditationin preserving thediveraty of indtitutiond types
and missionsof American higher education. Infulfillingthe
first of thesethreeroles, thereismuch that accreditorscould
dotoassstinthe complexitiesand difficultiesof transfer of
credit. Thesecond andthirdroles, protecting academicfree-
dom and supporting institutional diversity, really militate
againgt action by accreditorsto requireany specific kindsof
transfer of credit.

Intheir roleof assuring quality, accreditors can ask
ingtitutionsto providevery clear policiesontransfer of
credit, to devel op and implement afair processfor consid-
eringtransfer of credit, and to makeall of thisknownto
students, the public, and other ingtitutions. Inmany cases,
theremay need to beinstitutional policiesaswell as
policiesfor particular programsor mgjors. Thiswould
speak to the need of studentsto know how earned credits

will farein attemptsto transfer themto any particular
ingtitution. Accreditors, inrequiring aningtitutiona policy
and practice, can asorequireinstitutionsNOT to use
accreditation asasolebasisfor refusing to accept transfer
of credit. Thiswould addressthe CHEA principlestated
above.

Accreditorscan aso ask ingtitutionsto provideinformation
to studentsand prospective students on what principles
underlietheinstitution’ sdecisionsto consider and accept
transfer credits. For example, if theingtitution hasa
principlethat limitsthetotal number of creditsthat are
transferable and applicableto itsdegree, or isonethat
asksall studentsto go through cohort learning experiences
together and therefore does not permit transfer creditsin,
or any other academic factorsthat proscribetransfer of
credit, it should makeitsprinciplesclear to students.

Findly, inther roleof assuring quality, accreditorsshould
insurethat ingtitutions claiming that their coursesor pro-
gramscan lead to transfer publish clear and factual
information. Thisisthe“truthinrepresentation” standard
that many accreditorshave adopted. That information
could distinguish between (1) courses (or programs) that
aretransferable because articul ation agreementsexist or
there are genuine patterns of acceptance, (2) those
courseswhich arebelieved by thesending institutionto be
generally acceptableasatransfer course, and (3) those
classesfor whichthereisno basisto assumetransferability
or which areknownto be

non-transferable

Intheir role of supporting academic freedom, accreditors
should not definerulesfor transfer of credit, requireinstitu-
tionsto accept transfer of credit, or otherwiseenforceany
governmentd effortstointerferewithwhat isbasicaly aca
demicfreedom—theahility of theingtitution to determineits
curriculum, degreerequirements, and policiesfor awarding
credit. However, for ingtitutionsthat do claim that they will
accept transfer students, or transfer of credit, all of there-
quirementsdescribed immediately abovethissection should
apply. If ingtitutions accept transfer of credit, they should
explaintheir policiesand practicesand apply themfairly to
al students. Inevitably, market forces—i.e., thedesireto
atract enrollments—drive many indtitutionsopen to transfer
gudents. Market forcesmay ultimately forceingtitutionsinto
more*“open” policiesfor accepting credit, but accreditors
should not forcethose policiesopen.
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Intheir role of preserving and supporting the diversity
of institutional typesand missionsin U.S. higher
education, accreditorsmust aso avoid imposing require-
mentsthat forceingtitutionsto accept transfer of credit.
Accreditorsevauateingtitutional qudity inthelight of the
ingtitution’ sown unique mission. Decisonsabout transfer
of credit need to be made by eachingtitution, inthe
context of itsownmission. Accreditation standardshave
to bewritten broadly to addressdiverseingtitutions; an
overly prescriptivepolicy will not work .

Conclusions:

Accreditorscan and should play astronger rolein assuring
that ingtitutions provide clear and accurateinformationto
thepublic ontransfer of credit policiesand practices, onthe
specific parametersof transfer that the institutionsuseto
limit transfer in, and intheinformation they provideto stu-
dents and prospective students on those students' abilities
totransfer credit out.

Themgjority of our ingtitutionsdo not have clear and articu-
lated policies, many have not had thoughtful and current dia-
logue about what those policies should beand the principles
or valuesthat should underliethem. Accreditorscan en-
couragethiswork bedone, and that will easethedifficulties
around transfer of crediit.

Postscript

Asingtitutionsmoveto devel op student learning outcomes
for coursesand programs, it may bethat the arcane discus-
sionof transfer of creditswill besignificantly changed. The
futureaccreditorshaveimaginedisoneinwhich sudent learn-
ing outcomesareacoreresult of education; sudentswill be
transferring learning outcomes—knowledge, skills, abilities,
competencies, etc. Ingtitutionsshould be ableto apply as-
sessment strategiesthey have devel oped for specificlearn-
ing experienceson their own campusesto assessthelearn-
ing outcomes studentswishto“transfer” in. Then, perhaps,
transfer of “credit”, and al of thereceivingingtitution’scon-
cernwith method of learning, will loseitscache, and dem-
ongtration of prior learning will takeitsplace.

/_
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June Commission Actions:

Reaffirmed Accreditation
AllanHancock College
Chaffey College
Collegeof the Siskiyous
Glendale Community College
MiraCostaCollege
Monterey PeninsulaCollege
Palau Community College
SantaMonicaCollege
Placed on Warning
Collegeof MicronesiasFSM
| mposed Probation
American Academy of Dramatic Arts West
BrooksCollege
Granted Candidacy
West Hills Lemoore Center

Accepted Midterm Report

Copper Mountain College
LosAngeles County College of Nursing and
Allied Health
LosAngelesMission College
LosAngelesValley College
MTI College
Riverside Community College
Accepted Focused Midterm Report
CanadaCollege
Collegeof SanMateo
LosAngelesPierce College
Western Career College

Accepted Focused Midterm Report with Visit

Imperid Valey College
Northern Marianas College
SkylineCollege
Accepted Progress Report
Collegeof the Sequoias
GoldenWest College
Accepted ProgressReport with Visit
Collegeof Alameda
Laney College
Lassen College
Merritt College
PaloVerde College
SanBernardino Valey College
San Joaquin DeltaCollege
Southwestern College
VigaCollege
Removed Warning
Merritt College




Continued on Warning
Leeward Community College
Northern Marianas College

Ordered Show Cause
Collegeof theMarshdl Idands
D-Q University
Accepted System Report with Visit
Hawaii Community College System

Approved Substantive Change

Collegeof Micronesia-FSM: offer Associate of Applied
Science Degree Programin Telecommunications,
Electronics Technol ogy, and Building Technol ogy.

College of Oceaneering: change of mission, acquire assets
of Advanced College of Technology, changename
toNationa Polytechnic College of Engineering and
Oceaneering, offer an associate degreein Engineering
Technology.

Fashion Ingtitute of Design and Merchandising: seek joint
accreditation for Baccalaureate Degree

Mt. San Jacinto College: add program through distance
learning

VistaCommunity College: move campusto anew |location

Windward Community College: integrate Employment
Training Center into the operationsof the College

June Commission Actions: Policies

First Reading: Thesepolicieswill becirculated to mem-
ber institutions for comment preparatory to a second
reading by the Commission at the January 2005 meet-

ing.

Policy onIndtitutional Advertising, Student Recruitment,
and Representation of Accredited Status

Thispolicy will requirethat all accredited ingtitutions, or in-
dividua sacting ontheir behdf, exhibit integrity and respon-
shility inadvertising, student recruitment, and representa
tion of accredited status. Thepolicy detail sadvertising, pub-
lications, and promotiond literature; student recruitment ac-
tivities; and provideslanguage to be used in representing
accredited status.

Policy onthe Rightsand Responsibilitiesof ACCJC and
Member |ndtitutionsin theAccrediting Process
Thispolicy assertsthe commitment of ACCJC to member
ingtitutionsand delineatesA CCJC' srightsand responsibili-
tiesaswell astherightsand respons bilitiesof member insti-
tutions. It emphas zesthevoluntary, nongovernmental, self-
regulatory nature of the accreditation process.

Policy on Transfer of Credit

Thispolicy replacesan older policy; it addressesthe prob-
lemscreated by thefact that themg ority of studentsattend-
ing two-year and community collegestypicaly attend more
than oneingtitution before completing their degreeor certifi-
cateprogram. It addressesthe necessity for aningtitutionto
establish policieson transfer of credit that function to pro-
vide studentswith fair and equitable evaluation of credits
they wishtotransfer.

Second Reading:
New ACCJC Paliciesto Replace Nationally-devel oped
Policies:

Policy on Award of Credit

Thispolicy will requirethat inditutionsmaintain policiesand
proceduresthat assure award of credit for educational ex-
periencesthat isbased on student achievement of the stated
learning outcomes, comparability of that learning to other
institutionsof higher education, and the appropriateness of
thelearning experiencefor thedegree or program offered. It
delineatescriteriafor award of credit.

Palicy on the Benefitsof Accreditation

Thispolicy describesthe Commission’sroleasagatekeeper
for athreshold of quality by ensuring that accrediting actions
sustain and enhancethe quaity of and maintainthecoreva-
uesof higher education. It assertsthe Commission’sintent
to servethepublicinterest by providing beneficia informa
tion onitsactionsto students, institutions, and the public.

Policy on Closing an I ngtitution

Thispolicy addressesthe activitiesthat attend the closing of
aninditution and requiresthat agoverning board fully inform
all constituentsof the potentia closureasearly aspossible
andthat it providefor student compl etion of programsand
the securing of student records. It al so addressesthe provi-
sionsfor faculty and staff, the disposition of assets, obliga
tionsto creditors, and coordination with ACCJC.

Policiestobeeiminated (replaced by newACCJC
policies):

Policy Statement on the Role and VValue of Accreditation
Policy Statement: CongderationsWhen Closinga
Postsecondary Educational Institution
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Changes in Commissioners

Commissioner sending termson the Commission

Dr. Judith Endeman

Dr. Endeman, former Superintendent of
the RamonaUnified School Didtrict, was
appointed to represent the Schools Com-
mission of WASC in July 1998. Dr.
Endeman served on many evaluation
teamsaspart of her dutiesasaCommis-
soner, including severd viditsto colleges
inthe Western Pacific, and she chaired
the Commissionscommittee on Evaluation and Planning.

Dr.LucyL.Killea
Dr. Killea, aresident of San Diego, began serviceonthe
CommissoninJuly 1998 asapublic mem-
ber. Dr. Killeahad servedin the Califor-
niaState L egid ature asboth amember of
the Assembly and asa Senator. In addi-
tiontoserviceonteams, Dr. Killeaserved
onthe Substantive Change Committee of
the Commission, thecommitteecharged
with review of institutional requestsfor

acceptance of programmatic changes.

Mr. Garman “ Jack” Pond
Mr. Pond, currently Acting Dean of
Artsand Sciencesand former Profes- | =
sor of Englishat Leeward Community ||
Collegein Pearl City, Hawai‘i,was |
appointed to the Commissionin July
1998 asfaculty. Aspart of hisservice
to the Commission, Mr. Pond served
onthePolicy Committeeaswell ason
many teams.

Dr. Joyce Tsunoda , ,
Dr. TsunodaisEmeritusChancdllor for

the Community Colleges, University of

Hawai‘i and Distinguished Visiting

Senior Scholar, East-West Center. Dr.

Tsunoda served on other Regional

« \'m Accrediting Commissionsand onthe

preﬂ i dent’ sadvisory committeeonthe

ﬂ"{ formulation of the Council on Higher

EducationAccreditation (CHEA). She

began service on the Commission in 1996, representing the
sevenHawai‘i Community Colleges.
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New Commissioners
Newly-selected Commissioners

Ms. Christina L. Dyer

Ms. Dyer was appointed to represent the Schools Commis-
sionof WASC. Sheservesasapub-
lic member of the Schools Commis-
sion and is currently its chair. Ms.
Dyer, an attorney in private practice,
hasbroad experienceineducationand
accreditation, having served ascoun-
s toschool digtrictsaswell hashav-
ing had experience asateacher. Her
servicebeginsJuly 1, 2004.

Dr. Sherrill Amador
Dr. Amador was appointed asa public
member; her serviceonthe Commission
beginsJduly 1, 2004. Dr. Amador recently
retired as president/superintendent of
Pdomar College, having served aspresi-
dent of Cuyamaca College before com-
ing to Palomar College. Her accredita-
tion activitiesinclude serving on numer-
ouseval uation teamsasateam member
as well as recent chairing of several
teams. Dr. Amador & so served on the one of thetask forces
that devel oped the 2002 accreditation standards.Sheisa
resident of Escondido.

Ms. Margaret Tillery

Ms. Tillery was appointed asafaculty member and will be-
ginsarviceonthe CommissononJduly
1, 2004. Sheiscurrently afaculty
member at Allan Hancock College
whereshe servesasalearning dis-
abilitiesspecidist. Ms. Tillery, who
has served on many accreditation
evaluationteamsand asAccredita-
tion Liaison Officer, hasbeen an of - |
ficerintheAcademic Senate. :

Dr. Norval Wellsfry

Dr. Wellsfry, a faculty member who
teachescomputer information scienceand
accounting at Cosumnes River College,
was gppointed asafaculty representative.
He has been active at both the state and
national level inleadershiprolesand has
chaired aningtitutional self study aswell
been a member of many accreditation
evaluation teams. HisservicebeginsJuly 1, 2004.




Mr. Michael Rota

Mr. Rotawas appointed to represent the seven community
collegesof theUniversity of Hawai‘i.
He is currently the Associate Vice
President for AcademicAffairs(Com-
munity Colleges) and Professor, Uni-
verdty of Hawal'i System; hehasbeen
withtheUniversity of Hawai‘i for the
past thirty-fiveyears. He has chaired
ingtitutional self studies, served asac-
creditation liaison officer, served on
evauation teams, and chaired several teamsboth inthe Pa-
cificand California. Mr. Rotabegins service on the Com-
missiononJuly 1, 2004.
Commissioners Selected for a Second Term

ACCJIC regulationsallow Commissionersto servetwo
three-year terms. They must apply for asecond term
through the usual selection procedures.

Ms. Lurelean B. Gaines

Ms. Gainesischair of the department of
nursing at East LosAngeesCollege, has
been Vice President of the collegeAca
demic Senate, the college’sAccredita-
tion Liaison Officer, and has served on
many eval uation teamsdduring her ten-
ureonthe Commission. Sheiscurrently
onthe Commission’s Subgtantive Change
Committee.

Dr. BriceW. Harris

Dr. HarrisisChancellor of the LosRios
Community CollegeDidrict. Hehaspar-
ticipated inabroad array of professiona
activitiesconcerning higher educationin
Cdlifornia, including serviceaschair of
several accreditationteams. Dr. Harris
ischair of the Commission’sBudget and
Personnel Committee.

Dr. E. Jan Kehoe

r

Dr. Kehoeis Superintendent-Presi dent of
Long Beach City College. She currently
I servesonthe Commission’s Substantive
Change Committee, the Planning and
Evaluation Committee, and the Policy
Committee. Dr. KehoeisViceChair of the
Commisson.

Ms. Susan M oses

Ms. Mosmlsformer President of the Collegeof Micronesia-
FSM and currently afaculty member a the
college. She represents the Pacific
Postsecondary Education Council madeup
of member ingtitutionsin the Western Pa-
cific. The Collegeof MicronesiaFSM is
located in Kolonia, Pohnpei. Ms. Moses
. serves on the Substantive Change Com-
mlttee of theCommission.

Associate Director Appointed

Mr. Garman “ Jack” Pond has been appointed to serve
asAssociate Director for Team Operationsand Commu-
nication, replacing Darlene Pacheco
whoisretiring. TheAssociate Director |
hasprimary responsibility for develop- =
ing and maintaining rel ationsbetween
member ingitutionsand theCommis- |
sonand servesasprimary liaissonwith |
sef sudy chairs, accreditationliaison
officersandisresponsiblefor coordi-
nating ACCJC publications, including the Newd etter.
TheAssociate Director alsoisresponsiblefor designing
training materialsand for conducting training for ingtitu-
tionsand teams.

Mr. Pond comesto the Commission staff from Leeward
Community Collegein Pearl City where he hastaught for
the past 32 years. Mr. Pond has been serving asActing
Dean of Artsand Sciencesfor the past year.

Mr. Pond’saccreditation experienceincludesserviceon
many eva uationteams, participationinthecollege ssef sud-
ies, and serving asafaculty representative onthe Commis-
sionfor the past six years (two terms). Mr. Pond holdsan
AA degreefrom SantaAna Jr. College, the BA degreefrom
RedlandsUniversity andtheMA degreefromtheUniversity
of Hawai‘i. Hisappointment beginsJuly 1, 2004.

Fall Sef Sudy Workshops

September 14: Honolulu Community College
September 15: Honolulu Community College
September 24: Bakersfield College

Fall Team Training
September 9: San Francisco Westin Hotel
September 10: San Francisco Westin Hotel
September 23: LAX Westin Hotel

September 24: LAX Westin Hotel
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Thoughts as | Retire--Darlene Pacheco
heenclaveinwhich | grew up was populated by fami
lieswho had moved to northern Colorado from north-

ern New Mexico. They were, by and large, the descendants
of familieswho had become A mericanswhen the United
States absorbed lands that had been the frontier lands of
Mexico. They spokeaquaint Spanish, practiced afaithladen
with syncretism, and were largely uneducated. They were
strongly connected by culture and faith and language and
they modeled cooperation and support of one another. My
grandparents, who reared me after the death of my mother
when | wasborn, did not speak English and werebasically
illiterate. My grandmother had never goneto school; my
grandfather had been to school with anitinerant teacher for
acoupleof winters. To say thevery least, lifewasdifficult
for them.

My determination to become an educator wasbornwhen |

went tofirst grade (therewereno kindergartensavailablein
rural Colorado at that time) and | saw pilesof books, chalk-
boards, teacherswho, to my young eyes, knew everything
therewasto know, and aplay storewherewe*bought” and
“sold” wonderful stuff (empty boxesand cans, of course).
Andto my utter amazement, aroomwas called “library”

withapersoninit caled“librarian” whoreadtousandlet us
look at colorful booksfilled with amazing marvels. What a
wonderful world!

By themiddleof winter | could speak passable English and
could read “ Dick and Jane” with the best of them. Though
thelife styleof these peoplewas strange and their dog and
cat had peculiar names, it waswonderfully satisfying to be
ableto read about them and to be ableto print with big, fat
pencilson paper lined to keep an unsteady hand in check. |
was hooked on books and alife-long passion for reading
and learningwasborn.

My tenure as an educator now spans49 years. As| reflect
on the experiencesof theseyears, | am still excited about
what those of uswho chooseto be educators have by way
of opportunity to serve humanity and | still believethat edu-
cationisthenoblest of professons. | have had the chanceto
know many inspired individuals, dedicated soulswhosefo-
cusisupliftingthelivesof thosewho cometo themingood
faith, hoping to better their livesthrough education. | have
had the chanceto livein aworld of ideas and books and
libraries. | have had the chanceto giveand takeintherough
and tumble of academe. Despitethe struggles| seefacing
educatorstoday, | still have hopethat we can prevail; that
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energetic people committed to education will continueto
joinour ranks; and that educatorswill learnto minimizethe
trivia, focusing their energieson thosethingsthat canrealy
makeadifferenceinthelifeof aninditution.

My last seven yearswith the Accrediting Commission for
Community and Junior Collegeshave been specia because
thisaffiliation hasalowed metheopportunity tointeract with
fellow educatorsinour region and to “ give back” some of
what | gained in my 31 yearson acommunity college cam-
pus. Thisexperience has persuaded methat, as statements
of good practice, the Commission’sstandardsareindeed a
viablemeansfor educatorsandingtitutionsin thisregionto
becomeincreasingly moreeffective. Thisexperiencehas
also persuaded methat, despite the critics, accreditation
through self-study and peer review isaviableand functiona
way to assurequality and ameansfor asssting ingtitutionsto
improve. What | have cometo believeisthe sine quanon of
ingtitutional improvement through accreditationisacommit-
ment to continuous and consciousinstitutional self-reflec-
tion, not an activity undertaken every six yearsbecausea
teamiscoming to visit. Becausethe standards span all as-
pectsof thelifeof aningtitution, they arethemeansby which
the processes, policies, procedures, and, yes, the people
can be held up to scrutiny and hel ped to be better.

My work with the Commission hasled meto concludethat
institutions characterizing excellence are those where col -
laboration and collegiaity abound and wherethe primary
focusison serving sudents. They areingtitutionswherereso-
[ution of conflictismarked by mutual respect, a sense of
fairness, and an ability to seewhat might bethegreater good.
They areindtitutionswhereintegrity, both persona andingti-
tutiond, isparamount inthemindsof faculty, administrators,
staff, and Boardsof Trustees. And, they areingtitutionsthat
value change, having devel oped the meansto accessgood
information and thewillingnessto communicateabout it. They
are, inshort, ingtitutionswilling to learn and willing to sup-
port learning.

My work with the Commission has afforded methe oppor-
tunity to get to know many of you and | have enjoyed that. |
have had the chanceto visit your collegesandto grow inmy
gopreciaion of thediversenatureof theinditutionsthat popu-
late Cdiforniaand theWestern Pacific. Our regionisrichin
opportunity for thosewho want tolearn. Itisrichin oppor-
tunity for thosewho want to help them.

Todl of youwho populatethe member ingtitutions of the
ACCJIC, I wishyouwell and | urgeyou to do good work,
to carefor your students, and to val ue the enterprise of
education—it isawonderful world.



Community College L eader ship
Development Initiative

I n 1998 agroup of community college |eaders became
concerned about community college leadership roles
throughout theinstitutionsin theregion. Among theissues
they considered wasthelack of educational opportunities
for advanced degreesand training for community |eaders.
They titled their effort the Community College L eadership
Development Initiative (CCLDI) and subsequently selected
the Claremont Graduate University to serve as the lead
inditutionin designing programsto addresscommunity college
needsfor leadership devel opment.

Claremont Graduate University secured theservicesof Dr.
MarthaRomero as Founding Director, CCLDI becamea
foundation (CCLDIF), anditsorigina namewastransferred
totheUniversity. Currently, both entitiescontinuetheeffort
to develop the leadership for community colleges. The
CCLDI serves the Western United States, including
Cdifornia, Hawaii and theWestern Pacific 1dand community
colleges.

The Claremont Graduate University, CCLDI and CCLDIF
continuetheir commitment to engagement inthoseactivities
that prepareleadersfor work in community collegesand
encourage | eadership development, research, and accessto
professional degree programs in community college
education. Currently, coordinated effortscan befoundinal
of these areas as community college scholars and
practitionerscometogether tolearn. The CCLDI’sweb page,
itspublications, and staff presentationsenhancetheseefforts.

The CCLDI offersavariety of programs, including The
L eader ship FdlowsProgram inwhich Leadership Fellows
cometogether for oneweek tofocusonavariety of leadership
rolessuch asunderstanding behaviord work styledifferences,
planning for transformational leadership, encouraging
diversity, managing conflict, and understanding self. The
CCLDI asooffers Policy Seminar sdesigned to provide
L eadership Fellows and other community collegefaculty,
gaff, and administratorsopportunitiesfor exploring sgnificant
policy issueswith national experts. Inaddition, the CCLDI
also offers a Doctor al Fellows Program which brings
together doctora studentsfrom participating institutionsto
discussresearch interests, develop acoordinated research
agendaand learn about practitioner needs. The CCLDI’s
newest institutive, titled Executive Coaching Service, is
intended to provide new and continuing community college
presidentswith professiona support fromformer community

college pres dentswho have completed theintensve CCLDI
Executive Coaching Workshop.

For detailed information regarding CCLDI, thereader can
vigtitsweb siteat ccldi @cgu.edu

Update on the Higher Education
Reauthorization Act and Accreditation

eACCJIC andfiveother regional accrediting agencies

that areinthe Council of Regional Accrediting Com-
missions have been working thisyear to influencetheac-
creditation-related portions of the Congressiond billsthat
will comprissHERA. During much of last year, higher edu-
cation received information on what would become the
“themes’ of Congressin considering reformto thereautho-
rization act: more accountability and transparency of ac-
creditation processes, moreinformation to the public about
theresultsof accreditation; someaction to ease student dif-
ficultiesintransferring credit between ingtitutions; somein-
creased scrutiny of quality assurance of distance education.

Last summer, theACCJIC joined with five other regiond ac-
crediting agenciesto craft proposed changesto the current
law that might addressthese congressional and public con-
cernsinthemost useful way for the public and least onerous
way for institutions and accreditors. The six regional
accreditorscirculated thelr proposed languageto other higher
education agencieslast fall, and began to use that language
toinform congressmen andtheir staffs. Thiswork islikely
to continuethrough next year becauseit isnow apparent the
new HERA will not be completed in this Congress, but will
be devel oped after January 2005. Theregiona accreditors
have, through this experience, established a presencein
Washington D.C. and acohesiveorganization that will per-
sist beyond HERA.
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